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Preface — Education: The best investment the world can make

Bloodied bodies in ambulances. The faces of kid-

napped schoolgirls. The tiny lifejacket washed up on
the shore. Little hands taught to hold weapons. Tired
limbs walking halfway around the world.

These children’s stories of 2016 have no “Happily
Ever After.” From the Boko Haram insurgency of Nige-
ria, to the devastated earthquake-hit communities of
Nepal and the war-torn Syrian refugee camps, millions
of girls and boys are condemned to child marriage or
labor or trafficked as children. Millions more are simply
denied the teachers and classrooms they need. All are
deprived of hope when they should be enjoying a quali-
ty education at school.

In 2016, a quarter of a billion children and young
people are out of school. Another 330 million are not
learning because we fail to invest in them even when
they are in school. We cannot accept another year or
decade like this. It is time we started telling new stories
about our children. Time we offered them not just safe-
ty, but a real future — not just freedom from fear, but the
freedom to realize their potential through education.

The challenge

So with this report we attempt to start a different
story — about securing every child the right to an
education, making a promise that this time we will keep.
This is the civil rights struggle of our generation. For un-
less we change course now, nearly 1 billion school-aged
children will still be denied basic secondary-level skills
in 2030. Even in 2050, one child in three in Africa will
not be able to complete basic secondary education. By
then, Korea, Japan, and Taiwan will be delivering higher
educational opportunity for 80 percent or more of their
school graduates, while the Central African Republic,
Democratic Republic of the Congo, and Niger will, at
best, struggle to reach 5 percent.
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Itis time to turn the page and to state that every
child counts, is precious and unique; that instead of
developing some of the potential of some of the world's
children, we should be developing all of the potential
of all of our children. That we will make sure that the
promise of a quality primary and secondary education
for every child by 2030 will be honored by the combined
efforts of the international community.

The International Commission on Financing Global
Education Opportunity was formed to summon the best
evidence necessary to inform what we present today:
an agenda for action that will add up to the largest
expansion of educational opportunity in modern
history. | am grateful to the governments of Norway,
Indonesia, Malawi, and Chile, the UN Secretary-General,
and the Director-General of UNESCO for giving us the
chance to make these recommendations. This report
is a tribute to the commitment, passion and insight of
our Commissioners, and the more than 300 partners in
105 countries who shared their expertise and experi-
ence. Our Commission starts from a belief in a future
filled with opportunity — a future where, with the right
education and skills, developing countries can find new
routes to growth, built on human capital. It believes
that education and skills provide the best route out of
poverty, inequality, and instability, and our best safe-
guard against climate change, disease, and extremism.
And we are clear that in an increasingly interconnected
global economy and society, the social and economic
costs of failing to give young people the skills they
need will affect us all. We do not have to look far back
in history to see what happens when young people
are denied the future they have been promised — the
unskilled, the discontented, and the disconnected are
easy prey for those wishing to spread anger and fear
and radicalization.



The turning point

We are at a turning point. Without a renewed effort
to expand opportunities for education for all children,
we will not fulfill the unfinished business of the Millen-
nium Development Goals, ever meet the 2030 deadline
for the Sustainable Development Goals, or create the
means by which low-income countries can become
high-income countries. As we show in this report, edu-
cation — especially the education of girls — is a catalyst
for cutting child and maternal deaths, and lifting people
out of poverty. Investing early and sufficiently, including
everyone, and leveraging synergies with other sectors is
the best way to reap the benefits of education. Indeed,
in the absence of a major drive on education, we shall
not complete the great social reform struggles of the
19th and 20th centuries — the struggles against child
labor and child marriage.

The first generation where
every child goes to school

Inspired by examples of extraordinary educational
advancement around the world, and challenged by the
urgent need to continually reshape education to meet
the needs of a new generation, the Commission artic-
ulates a progressive way forward for global education.
We show how our vision of a world in which all children
and young people are in school and learning is not a
dream. It is an achievable reality already witnessed
in some countries. If we transform the performance
of education systems, unleash innovation, prioritize
inclusion, expand financing, and motivate all countries
to accelerate their progress to match the world’s top 25
percent fastest education improvers, we can build the
Learning Generation.

Securing the finances to fund
the Learning Generation

Creating the Learning Generation requires closing
the gap between today’s $1.2 trillion in annual education
spending and the $3 trillion level needed in low- and
middle-income countries by 2030. We expect national
governments to lead in financing education, leveraging
the dividends of growth and meeting realistic targets for
education spending. Their commitment to reform and

investment will be the most important driver in achiev-
ing the Learning Generation. For those governments
willing to substantially invest and reform, we believe the
international community has a responsibility to provide
concomitant financial assistance and support.

The global investment mechanism

The Commission envisions a Financing Compact for
the Learning Generation where one country’s pledge
to invest in education will trigger the support of the
international community. Mobilizing new finance will
require innovative approaches to financing and new
ways to leverage existing resources. In today's world of
economic insecurity and cynicism about the potential
impact of international spending, making the smart and
evidence-driven case for more funds — louder and more
effectively — is vital. But it simply won't be enough.

We need to find new and creative ways to shake up the
global financing of education.

The Commission makes bold recommendations to
bring together the one set of institutions that can make
the biggest difference today — the Multilateral Develop-
ment Banks (MDBs) that have the power to leverage up
to $20 billion of extra funding for education annually.
Our proposal for a groundbreaking Multilateral Devel-
opment Bank Investment Mechanism for Education
combines the unique opportunity to leverage substan-
tial additional MDB financing and scale financing for
education with key strengths of earlier proposals for a
global fund for education. Raising international funding
levels for education to match those already achieved
by the health community is not just a moral imperative.
In an inter-connected global economy, it is a smart and
vital investment.

Value for money

We need more resources for education, but we must
also utilize existing resources more effectively. We need
to raise new resources, cut waste, and ensure that every
dollar delivers real learning. A 21st century education
should not just confer a credential; it must expand the
capabilities of all. Therefore, innovations in teaching
and learning must move to the center of the education
agenda. As factories are automated, hospitals digitized,



and homes hardwired, what message do we send when
classrooms today mirror those from centuries ago? We
need to invest in the education workforce and reimag-
ine what it could become. We need to place the teacher
at the center. This means thinking of the skills of the
teacher in a new and most positive light — the guide

by your side as well as the sage on the stage — and
investing in the entire education workforce. And we
need to get all classrooms online with a scalable digital
infrastructure. Under our plan, all classrooms — from
the remotest village and the most desolate refugee
camp to the most crowded city — will be online with a
scalable digital infrastructure.

Progressive universalism

In all this, we need to give greatest priority to those
children most at risk of being excluded from learning
so unequal opportunities in one generation do not
lead to unequal outcomes for the next. And we need to
give greater emphasis to the needs of the rural child,
the street child, the refugee child, and the child who is
disabled or visually impaired. Each of them need more
resources and a willingness to harness new technol-
ogy to meet their needs. We can accomplish this only
through a progressive universalism that will combine a
commitment to every child with more resources devot-
ed to those children who need most help.

The civil rights struggle

of our generation

We have, as this report sets out, the means, the knowl-
edge, and the tools to get all children learning. Harness-
ing the reform momentum already underway in some
countries, and working within the confines of expected
growth rates and feasible budgetary expansions, the
Commission’s recommendations are both radical and
credible. But alarmingly, few governments are under
sufficient public pressure to resolve education short-
comings where they exist. Rarely do leaders believe
they might lose an election over their failures over
education, even if their education systems are in a state
of collapse. So this report, in part, endeavors to create
a public opinion groundswell where parents, pupils,
students, teachers, and all interested in the future of

education demand that every child’s right to an educa-
tion be honored. To support this, we call for new action
to ensure that all countries — developing and develop-
ment partners — are held accountable for meeting their
responsibilities to children, and for the United Nations
to scrutinize countries’ educational advancement and
draw attention to any who are failing to invest and
improve. As parents and teachers — as influencers and
change makers — we all can do a better job upholding
this promise. We know learning unlocks hope, develops
talent, and unleashes potential. Now we must reaffirm
education’s status as a human right, a civil right, and an
economic imperative.

It has been said that every moment is an opportu-
nity. If that is true, then we must seize ours now. This
Commission asserts that potential is best developed,
talents best unleashed, and dreams best fulfilled at the
point a child and teacher are brought together. Most of
all, it is education — our ability to plan and prepare for
the future — that gives us hope. Let us remind people of
a basic equation: child + teacher equals infinite hope.

Cehn Baan

Rt Hon Gordon Brown

Chair, International Commission on
Financing Global Education Opportunity

United Nations Special Envoy
for Global Education






The International Commission on Financing

Global Education Opportunity

The International Commission on Financing Global
Education Opportunity was set up to reinvigorate the
case for investing in education and to chart a pathway
for increased investment in order to develop the po-
tential of all of the world’s young people. The Commis-
sion was convened by the Prime Minister of Norway,
the Presidents of Malawi, Indonesia, and Chile, and
the Director-General of UNESCO, following the 2015
Oslo Summit on Education for Development. The UN
Secretary-General welcomed its creation, and agreed
to receive the report of the Commission and act on its
recommendations.

The Commission’s members are current and former
heads of state and government, government ministers,
five Nobel laureates, and leaders in the fields of educa-
tion, business, economics, development, health, and se-
curity. The Commission’s members endorse the findings
and recommendations made in this report. They serve
on the Commission in a personal capacity and not as
part of the institutions with which they are affiliated.

The Commission’s mandate was to identify the
most effective and accountable ways of mobilizing and
deploying resources to help ensure that all children and
young people have the opportunity to participate, learn
and gain the skills they need for adulthood and work in
the 21st century.

The Commission’s work builds upon the vision
agreed to by world leaders in 2015 with the Sustainable
Development Goal for education: To ensure inclusive
and equitable quality education by 2030 and promote life-
long learning opportunities for all. The aims and actions
set out in this report are in line with, and intended to
help to deliver this goal.

The Commission now proposes what would be the
largest expansion of educational opportunity in mod-
ern history. Its success depends upon implementing
the agenda for action set out in this report.

To achieve its goals, the Commission proposes
arange of measures to finance education and a set
of strategic reforms necessary for ensuring finance
delivers real learning results. These actions aim to
engage domestic and international partners across
governments, the private sector, and civil society. It is

impossible to separate out the financing of education
from how resources are used — more and better spend-
ing will be vital to the realization of the Commission's
ambitions, and ensuring more effective and efficient
spending is critical for mobilizing more resources

for education. To support its recommendations, the
Commission articulates a renewed and compelling
investment case for education. The Commission looks
forward to mobilizing a virtuous circle in which invest-
ment in education leads to reforms and results, and
reforms and results lead to new investment.

This report summarizes the Commission’s find-
ings and conclusions. It draws upon new research
by partners around the world, new expert analysis of
the existing evidence base, and wide-reaching global
consultations with practitioners, education providers,
ministers of finance and education, policymakers, and
partners in education.! More than 300 partnersin 105
countries engaged in this process. The report also
draws on the conclusions of dedicated expert panels
on technology, health and education, and finance, as
well as a youth panel.

The focus of the Commission’s work is on low- and
middle-income countries, but many of the challeng-
es considered, such as the imperative of reducing
in-country inequalities, will be applicable to high-in-
come countries as well.

The Commission’s recommendations address all
those who contribute to the success or failure of edu-
cation: policymakers and system leaders; teachers and
the wider education workforce; decision-makers in the
public and private sectors and civil society; interna-
tional institutions; and central, state and local govern-
ments across developing countries and in advanced
economies. Taken as a whole, the Commission'’s rec-
ommendations offer an agenda for action for all who
make and influence the major decisions that affect the
future of our children and young people.
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Today's generation of young people faces a
radically changing world. Up to half of the world's
Jobs —around 2 billion — are at high risk of
disappearing due to automation in the coming
decades. In contrast to the impact of innovation
In previous generations, new technologies risk
not creating new jobs at anything like the scale
they are eradicating them. Due to shifts between
iIndustries and the changing nature of work
within industries, demand for high-level skills will
grow, and many low- and medium-skilled jobs

will become obsolete. Jobs open to those without
high-level skills will often be insecure and poorly
paid. Only quality education for all children can
generate the needed skills, prevent worsening

Inequality and provide a prosperous future for all.



Young people in developing countries will face the
greatest challenges in the years ahead. In the past,
many developing economies achieved growth by moving
farm workers into factories. In the future, new growth
models will need to be found, but these will require high-
er levels of skills than many economies are currently set
to offer. Demographics will exacerbate the challenge.
The greatest population increases will occur in countries
already lagging furthest behind in education. Africa will
be home to a billion young people by 2050.

The growing skills gap will stunt
economic growth, with far-reaching
social and political repercussions.

Already today, some 40 percent of employers globally
are finding it difficult to recruit people with the skills
they need. The ability to acquire new skills throughout
life, to adapt and to work flexibly will be at a premium,
as will technical, social, and critical thinking skills. If ed-
ucation in much of the world fails to keep up with these
changing demands, there will be major shortages of
skilled workers in both developing and developed econ-
omies as well as large surpluses of workers with poor
skills. The growing skills gap will stunt economic growth

around the world, and threatens to have far-reaching
economic, social, and political repercussions.

In 2030 in low-income countries, under
present trends, only one out of 10 young
people will be on track to gain basic
secondary-level skills.

And yet despite the overwhelming case for invest-
ing in education and the promises made and remade
by generations of leaders, in recent years, domestic
and global investment has flat-lined, education has
dropped down the priority list of world leaders, and too
often money invested has led to disappointing results.

Education in many countries is not improving and
children are instead falling dangerously behind; 263
million children and young people are out of school, and
the number of primary-school aged children not in school
is increasing. For those children who are in school, many
are not actually learning. In low- and middle-income coun-
tries, only half of primary-school aged children and little
more than a quarter of secondary-school aged children
are learning basic primary- and secondary-level skills.

The Commission projects that if current trends con-
tinue, by 2030 just four out of 10 children of school age

A global learning crisis: The expected learning outcomes
of the cohort of children and youth who are of school age in 2030

Low-income countries

Middle-income countries

High-income countries

264 million school age children
by expected
learning outcomes

@ Will not learn basic
primary level skills

@ Will learn basic primary
level skills only

1142 million school age
children by expected
learning outcomes

@ Will learn minimum

198 million school age children
by expected
learning outcomes

Source: Education Commission

secondary level skills projections (2016).
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Education is the smartest investment — benefit-cost ratios are high

For each $1 invested in an additional year of schooling...

Low-

income

Earnings
Benefits
Earnings
& Health
Benefits

Source: Jamison and Schaferhoff (2016).

in low- and middle-income countries will be on track
to gain basic secondary-level skills. In low-income
countries, only one out of 10 will be on track.

Without action, this learning crisis will significantly
slow progress toward reaching the most fundamental
of all development goals: ending extreme poverty. On
current trends, more than one-quarter of the population
in low-income countries could still be living in extreme
poverty in 2050. The impact on health will be equally
severe. Projections suggest that on current trends, by
2050, the number of lives lost each year because of a
failure to provide adequate access to quality education
would equal those lost today to HIV/AIDS and malaria,
two of the most deadly global diseases.

If inequality in education persists, the implications
for stability are also dire. Historical analysis shows that
inequality fuels unrest; in countries with twice the levels
of educational inequality, the probability of conflict more
than doubles. Unrest is likely to be greatest where the
gap is widest between the expectations of young people
about the opportunities that should be available to them
and the realities they face. Population movements could
further compound these pressures. Today, the number
of people displaced by conflict is at an all-time high and
migration from conflict, climate change, and economic
strains is set to increase. The number of international
migrants, many of whom will have been denied the op-
portunity to acquire skills, is expected to grow to around
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400 million people by 2050. With education critical to
resilience and cohesion, the dearth of skills will increase
vulnerability to shocks and the risks of instability. In a
globalized world, these risks will cross national borders
and become global problems requiring global action.
Where economic, technological, demographic, and
geopolitical trends collide with weak education systems,
the risks of instability, radicalization, and economic de-
cline are at their greatest. If the world does not equip all
young people with the skills they will need to participate
in the future economy, the costs of inaction and delay
could be irreparable. There is and must be a better way.

A dollar invested in an additional year
of schooling generates $10 in benefits in
low-income countries.

The case for investing in education is indisputable.
Education is a fundamental human right. It is critical for
long-term economic growth and essential for the achieve-
ment of all of the United Nations Sustainable Development
Goals. A dollar invested in an additional year of school-
ing, particularly for girls, generates earnings and health
benefits of $10 in low-income countries and nearly $4 in
lower-middle income countries. Around one-third of the re-
ductions in adult mortality since 1970 can be attributed to
gains in educating girls and young women. These benefits
could be even higher in future with the improvements in



education quality and efficiency proposed in this report.
Ultimately the value of education is increasing because
it is education that will determine whether the defining
trends of this century — technological, economic, and de-
mographic — will create opportunity or entrench inequality,
and because it is the common critical factor for success-
fully addressing the global challenges humanity is facing.

Creating a Learning Generation

The Education Commission concludes that it
is possible to get all young people into school and
learning within a generation — despite the scale of the
challenge, we can create a Learning Generation. The
Commission is challenging development partners to
rally behind this bold vision.

This would be the largest expansion of
educational opportunity in history.

We know it is possible because a quarter of the
world’s countries are already on the right path. If all
countries accelerated progress to the rate of the world’s
25 percent fastest education improvers, then within a
generation, all children in low- and middle-income coun-
tries could have access to quality pre-primary, primary,
and secondary education, and a child in a low-income
country would be as likely to reach the baseline level of
secondary school skills and participate in post-second-
ary education as a child in a high-income country today.

Within a generation, the world can
achieve critical education objectives:

* Quality preschool education for all children.

 All girls and boys completing primary school, and all
10 year-olds having functional literacy and numeracy.

* The proportion of girls and boys achieving secondary
level skills in low-income countries to reach current
levels in high-income countries.

* Participation in post-secondary learning in low-
income countries to near levels seen today in
high-income countries.

* Inequalities in participation and learning between
the richest and poorest children within countries
very sharply reduced, coupled with strong progress
in reducing other forms of inequality.

This would be the largest expansion of educational
opportunity in history. Countries that invest and reform
to achieve these objectives will reap huge benefits that
far outweigh the costs. They will gain the economic ad-
vantages that come with an educated workforce with
the skills necessary to compete in the 21st century
economy. The overall economic benefits will translate
into sweeping gains in income and living standards at
the individual level as well. Overall, the Commission
estimates that if children in low-income countries who
start preschool today were to experience the benefits
of the Learning Generation vision, over the course of
their lifetimes they could expect to earn almost five
times as much as their parents, a value that would ex-
ceed the total costs of their education by a factor of 12.

A Financing Compact
for the Learning Generation

To achieve the Learning Generation, the Commis-
sion calls for a Financing Compact between developing
countries and the international community, realized
through four education transformations — in perfor-
mance, innovation, inclusion and finance.

Under this Compact, national governments would
commit to reform their education systems to maximize
learning and efficiency and to ensure that every child
has access to quality education, free from pre-primary
to secondary levels, through the progressive and sus-
tained increase of domestic financing.

Where countries commit to invest and reform, the
international community would stand ready to offer the
increased finance and leadership necessary to support
countries working to transform education. This would
include mobilizing new finance from a wide range of
sources, including through the establishment of a new
education investment mechanism to help scale financ-
ing from Multilateral Development Banks.

The Compact would mobilize a virtuous circle in
which investment in education leads to reform and
results, and reform and results lead to new investment.

The Compact should be underpinned by new ac-
countability mechanisms making transparent whether
developing countries and the international community
are meeting their responsibilities to education.
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Four Transformations for Achieving the Learning Generation

Making the Learning Generation a reality will require more financial resources, measures

to ensure that those resources are invested efficiently and deliver the greatest possible

returns, and reforms to ensure that children enrolled in school are actually learning —

gaining the education and skills they will need to become productive and successful adults.

To achieve the Learning Generation vision, the Commission has identified four education

transformations that national and international decision-makers need to undertake:

_J

To succeed, the first priority
for any reform effort is to
put in place the proven
building blocks of delivery,
strengthen the performance
of the education system,
and put results first.

/
4
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Successful education sys-
tems will require more and
better investment. This
investment must be based
upon the primary responsibil-
ity of national governments
to ensure that every child has
access to quality education,

free from pre-primary to secondary levels. It must be

supported by the resources and leadership of international

partners, prioritizing their investment in countries that

demonstrate commitment to invest and reform.

”
x
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Successful education systems
must develop new and creative
approaches to achieving
results, capitalizing on oppor-
tunities for innovation in who
delivers education, where and
how, in order to meet the edu-
cation challenges ahead.

Successful education systems
must reach everyone, including
the most disadvantaged and
marginalized. While the first two
transformations will help to en-
sure more effective learning
systems, they will not close the
learning gap unless leaders also

take additional steps to include and support those at

greatest risk of not learning — the poor, the discriminated

against, girls, and those facing multiple disadvantages.

Evidence is clear that ensuring more effective and efficient spending will be critical for

mobilizing more financing for education from current or new sources. These four trans-

formations are therefore intended as a holistic approach — each depends on the other.




Transformatiop I: Performance —
reform education systems
to deliver results.

Leaders must strengthen the performance of education
systems by designing in a focus on results at every
level, learning from the best results-driven systems in
education and across sectors.

Today, in too many parts of the world, more money
is not leading to better outcomes. Efforts to improve
education are leading to huge variability in results,
with similar investments and reforms producing widely
different outcomes in different places. For example,
Vietnam spends about the same amount per pupil on
education as Tunisia, as a percentage of GDP per cap-
ita. Yet, in Tunisia only 64 percent of students passed
the secondary international learning assessment, while
in Vietnam it was 96 percent.

The Commission’s analysis finds that improve-
ments in the design and delivery of education will suc-
ceed only if they are underpinned by a system that is
built to deliver results. Strong results-driven education
systems — which ensure coherence across policies, a
clear route from policy to implementation, and effec-
tive governance and accountability — are necessary for
strong outcomes and lasting change.

As a first step toward creating these results-driven
systems, the Commission recommends that nation-
al decision-makers set national standards, assess
learning, and monitor progress. Today, the majority of
children in the developing world are not tested system-
atically. Only about half of developing countries have
a systematic national learning assessment at primary
school level; far fewer do at lower secondary level. Only
half of countries report data on government expendi-
ture on education.

Assessing learning enables teachers to tailor teach-
ing and helps leaders to target efforts and resources
where they are most needed. Publishing information
about outcomes and expenditure helps to strengthen
accountability and improve efficiency and results.

Countries should develop their own national
assessments as part of a sustainable infrastructure
of data collection and analysis. Countries should
also track expenditure from system to school level
and publish national education accounts to facilitate
improvements in efficiency. Data should be made

public to enable communities and families to help
drive results by holding leaders and schools to ac-
count. To galvanize attention globally, a single global
indicator of learning should be agreed on to comple-
ment national measures of learning. The international
community should track, rank, and publicize coun-
tries’ progress in getting all children learning. And, to
provide the technical, financial, and capacity-building
support necessary for all of this, global partners
should establish a Global Initiative for Learning.

The Commission recommends that decision-mak-
ers invest in what is proven to deliver the best results.
Funding should be shifted to the best-proven systemic
changes and specific practices that improve learning,
selected and adapted according to different country
contexts. What works best in improving learning is
better understood than ever. Unfortunately, too little of
this knowledge makes it into education policy. Some
of the most proven approaches remain overlooked
and underfunded, while money continues to be spent
on other, much less effective, practices and interven-
tions. For example, while evidence on the benefits of
mother-tongue instruction is strong, half of all children
in low- and middle-income countries are not taught in
a language they speak. To keep investment focused
on the reforms and practices that work best requires
building systems that continuously seek out and act
upon the best new information on what delivers results,
including by increasing the share of funding that goes
towards research, development, and evaluation.

Developing countries spend
2 percent of GDP on education costs
that do not lead to learning.

Finally, improving performance requires cutting
waste and cracking down on the inefficiency and cor-
ruption that inhibit students from learning. On average,
low- and middle-income countries spend 2 percent of
their GDP each year on education costs that do not lead
to learning. One key reason is that due to a number of
factors, too much of teachers’ time is spent not in the
classroom. A survey in seven African countries found
that on average primary school students received less
than 2.5 hours of teaching per day, less than half the
intended instructional time. Increased investment and
improved efficiency cannot substitute for one another.
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Both will be needed. More resources are urgently
needed, but if all resources were better managed, teach-
ing and learning could improve sharply and returns on
investment in education would become even stronger.

Spending that does not lead to real learning or pro-
gression through education, poorly targeted resourc-
es, and weak financial management are the biggest
sources of waste. Corruption is also a serious problem
in some countries. Decision-makers should take action,
including establishing reliable education management
information systems, enabling teachers to spend their
time teaching, tackling the systemic causes of absen-
teeism, and cutting the costs of learning materials.

Transformation Il: Innovation —
invest in new approaches and
adapt to future needs.

Improving the performance of current systems is not
enough. Far-reaching innovation is needed to equip
young people with the new knowledge and skills they
need for the new economy, to provide education to
millions more children effectively and efficiently, and to
take advantage of new technology and new understand-
ing of how children learn. Leaders must foster innova-
tion across education systems by creating an environ-
ment in which innovation can emerge and scale, and by
prioritizing innovation in three key areas identified as
critical for future success: the education workforce, the
use of technology, and the role of non-state partners.

Low-income countries will need
twice as many teachers by 2030.

Innovation will be essential to strengthening and ex-
panding the education workforce. Demand for teachers
in developing countries will grow dramatically in the
years ahead. In low-income countries it is set to nearly
double by 2030. This presents a challenge in terms of
training and recruiting enough teachers, but also an op-
portunity to take a new look at the education workforce
and how teachers teach. The Commission recommends
leaders strengthen and diversify the education work-
force. This includes the systematic professionalization of
both teaching and non-teaching roles within education,
by improving teacher training and support for teachers,
alongside distinct training and support for non-teaching
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roles. Teachers must be paid a livable wage that properly
reflects the importance of the profession and makes it
an attractive career option. Decision-makers also need
to diversify the composition of the education workforce
to leverage teachers, reduce the time teachers spend

on non-teaching activities, and improve and personal-
ize learning. This may include bringing in pedagogic
assistants, health practitioners, psychologists, and
administrative support to allow teachers to harness their
teaching skills to the fullest. To facilitate these actions
and develop specific proposals, the Commission recom-
mends an international high-level expert group on the
expansion and redesign of the education workforce.

Harnessing technology for teaching and learning
offers huge opportunities to transform education at all
levels. By 2020, virtually everyone will have a mobile
phone, 2.6 billion people will have smart phones, and
56 percent of people will have Internet access. Digital
learning makes it possible to reach new and excluded
learners, lower costs, enhance teaching, and offer new
ways for all learners to gain skills. It could be particu-
larly key for post-secondary education where increas-
ing access, affordability, and relevance of learning will
become ever more critical. But today, uneven access to
the Internet and digital technologies risks exacerbating
existing inequalities in learning. In the poorest coun-
tries only 1 out of every 10 people is online. Across
many developing countries, less than 10 percent of
schools are connected to the Internet.

To fully harness technology’s power, the Commis-
sion recommends cross-sector investment to get
every school online and establish the broader digital
infrastructure necessary for learning. Investments
in digital infrastructure must be supported by mea-
sures to provide skills and best practice to teachers,
policymakers, employers, and leaders on how to
maximize the impact of digital innovation on teaching
and learning. To facilitate the expansion of high-qual-
ity digital learning, governments should establish
common learning platforms and introduce pro-innova-
tion regulation. In addition, to encourage innovations
in delivery, it will become increasingly important to
innovate in the recognition and accreditation of skills,
to allow students learning in different ways to gain
equally valuable qualifications.

Innovation in education can also benefit greatly
if governments improve partnerships with non-state



actors. While governments have the ultimate responsi-
bility for ensuring all children have access to a quality
education, there is great potential for a diverse set

of organizations from every sector to help expand

and improve education if partnered and regulated
effectively by governments. Civil society organiza-
tions, businesses, and employers of all sectors play
important, and, in many countries, expanding roles

in education — in leadership, advocacy, and account-
ability, as well as in being education providers and

investors. Whether non-state actors increase capacity
and innovation or instead entrench inequalities will
depend on how their role is managed and regulated.
The Commission recommends governments strength-
en their capacity to harness the potential of all part-
ners. In particular, this should include improving the
regulation of non-state providers of education in order
to enhance their contributions and protect rights, and
expanding the role of employers in the design and
delivery of education.

A Financing Compact for the Learning Generation:

12 recommendations to get all children learning

I. Performance
Successful education systems
put results front and center

Il. Innovation
Successful education systems develop new
and creative approaches to achieving results

lll. Inclusion

Successful education systems reach
everyone, including the most disadvantaged
and marginalized

IV. Finance
Successful education systems require
more and better investment

Set standards, track progress and
make information public

Invest in what delivers the best results
Cut waste

Strengthen and diversify the education

workforce
Harness technology for teaching and learning

Improve partnerships with non-state actors

Prioritize the poor and early years —
progressive universalism

Invest across sectors to tackle the factors
preventing learning

Mobilize more and better domestic
resources for education

Increase the international financing of
education and improve its effectiveness
Establish a Multilateral Development Bank
(MDB) investment mechanism for education

® © 6 0

Ensure leadership and accountability for
the Learning Generation
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Transformation lll: Inclusion —
target efforts and resources at
those at risk of not learning.

Leaders should prioritize inclusion by expanding provi-
sion of education in a progressive way and mobilizing
every sector to address the multitude of factors that de-
termine whether a child starts school, stays in school,
and learns in school.

Poverty is a major cause of children not entering or
completing school, and of not learning once in school.
In developing countries, the gap in primary school
completion rates between the richest and poorest
children is more than 30 percentage points. For those
in school, the average gap between the chances of the
richest and poorest children achieving primary-level
skills is 20 percentage points. These inequalities are
compounded by other disadvantages. A child’s gender,
family, ethnic, cultural, and economic background,
geography, health or disability, and exposure to poverty
or disorder, conflict or disaster all play a major role in
whether a child will learn and succeed. In rural India,
for example, there is a 20 percentage-point gap in rates
of learning between poorer and wealthier children. Add
the impact of gender, mother’s education, and regional
disparities, and the gap rises to 80 percentage points.

Low-income countries spend 46 percent
of their education budgets on the top
10 percent most educated students.

The Commission recommends applying the concept
of progressive universalism as a way to close this learn-
ing gap. Progressive universalism means expanding pro-
vision of quality education for everyone while prioritizing
the needs of the poor and disadvantaged. It provides a
guiding principle to inform spending decisions, recog-
nizing the scarcity of public funding. The Commission
recommends that, when balancing spending across
different levels of education and population groups, de-
cision-makers should prioritize the poor and early years
where social returns are highest, and minimize house-
hold spending on basic education by the poor.

Unfortunately, education spending in most coun-
tries today strongly favors the richest and most
educated, and is usually skewed toward higher levels
of education. On average in low-income countries,
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around 46 percent of public education resources is
allocated to educate the top 10 percent most educated
students. And despite high public returns on pre-pri-
mary education, it accounts for just 0.3 percent of
education spending across Sub-Saharan Africa.

Governments should develop financing formulas
that factor in the higher investment needed to reach
those children who are disadvantaged due to poverty,
disability, or other factors. They should also support
the complementary role for private financing and cost
recovery for higher levels of education where appropri-
ate, recognizing the high private returns.

Across Sub-Saharan Africa just
0.3 percent of education budgets is
spent on pre-primary education.

Of course, providing educational opportunities is
not always enough. Countries must also invest beyond
education to tackle the other factors preventing
learning. For many of the children and young people
who are not in school or not learning today, the causes
of their educational exclusion or disadvantage lie far
beyond the education system. For example, in low-in-
come countries, up to 500 million school days are lost
due to ill health each year, often from preventable con-
ditions, while one in three girls in the developing world
marries before the age of 18, usually leaving education
when they do.

The Commission recommends that governments
undertake and encourage joint planning, investment,
and implementation across sectors to tackle the most
prevalent learning barriers. Efforts often require com-
munity action and advocacy, critical to challenging
norms and supporting local change. Innovation and
technology can be vital for inclusion, helping chil-
dren find new ways to learn and participate. National
legislation and international action can be key to
underpinning and embedding these inclusion efforts.
For example, joint action and investment on education
and health is especially important. The Commission
proposes that decision-makers in a set of pioneer
countries invest in joint education-health initiatives,
and recommends particular investment in early child-
hood development and in services for adolescent girls,
which can deliver strong complementary health and
education benefits.



Costing and financing pathway for the Learning Generation
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Transformation IV: Finance —
increase and improve financing
for education.

Getting all children learning will require a fourth
transformation — mobilizing more money for education
and ensuring all money is spent better. Implementing
reforms in performance, innovation, and inclusion will
not only improve the impact of investment in education,
but will also be critical for mobilizing more resources
for education. No country that has committed itself to
investing in and reforming its education system should
be prevented from achieving its objectives because of a
lack of resources.

The Commission’s vision for the Learning Generation
will require total spending on education to rise steadily
from $1.2 trillion per year today to $3 trillion by 2030 (in
constant prices) across all low- and middle-income coun-
tries. Recommendations for how this can be achieved
are informed by analysis of the levels of domestic
resource mobilization achievable by different countries
and by the most current needs and opportunities for
reshaping the international financing of education.

A large majority of this money must come from do-
mestic governments whose commitment to investment
and reform will be the most important driver in achiev-
ing the Learning Generation. Much of the necessary
increase will come from the fiscal dividend available
to governments from economic growth, but increases
are also needed in the share of public expenditures
allocated to education. This will not be enough, though,
particularly in the case of low-income countries where
substantial international support will be needed. Inter-
national finance should be available for all countries
that need it, but should be prioritized according to
where needs are greatest and where commitment to
reform is demonstrated, with extra support for fragile
states. The Commission’s costing and spending
estimates project increased efficiency in the use of
resources, in line with this report’s recommendations.

To achieve this investment plan, the Commission
recommends action to increase and improve domestic
and international financing of education.

Leaders should mobilize more domestic resources
for education. The Commission’s investment plan
calls for low- and middle-income countries to increase
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domestic public expenditures on education from an

estimated $1 trillion in 2015 to $2.7 trillion by 2030, or
from 4 to 5.8 percent of GDP, requiring an annual rate
of growth in public education spending of 7 percent.
Governments should devote more of the proceeds

of growth to education through reallocating spend-
ing, raising more revenues, or both. IMF estimates
show that almost all developing countries have the
potential to increase their tax revenues substantially,
by an average of 9 percentage points in low-income
countries. The Commission’s financing plan calls

on countries that are below the average predicted
resource mobilization for their income level to rise to
that level, and countries that are above that level to
maintain it. In addition, governments should consider
reallocating resources from, for example, expensive
energy subsidies and consider earmarking resources
for education, alongside wider tax reforms. Although
domestic public spending on education has risen at
an annual rate of just under 6 percent per year since
2000, on average education’s share of total public
expenditures has slightly declined across all income
groups. This needs to be reversed.
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The international community — governments,
financial institutions, investors, and philanthropists
— should increase international financing of educa-
tion and improve its effectiveness. The Commission
projects that with greater efficiencies and consider-
able expansion of domestic financing, only 3 percent
of total financing will be needed from international
sources. But this still means international financing for
education will need to increase from today’s estimated
$16 billion per year to $89 billion per year by 2030, or to
an annual average of $44 billion between 2015 to 2030.
These funds will remain critical for low-income coun-
tries, covering on average half of their education costs.

Since 2002, the share of education
in total aid has fallen from 13 to 10 percent,
while the share of infrastructure increased
from 24 to 31 percent.

This will require overcoming key challenges in the
mobilization and deployment of international financ-
ing. Education’s share of official development assis-
tance (ODA) has fallen from 13 percent to 10 percent



since 2002, while the share for health has risen from
15 percent to 18 percent and infrastructure from 24
percent to 31 percent. Among multilateral donors, edu-
cation’s share of aid has declined from 10 to 7 percent
over the past decade. Education ODA has been insuf-
ficiently targeted to countries who need it most, or
those committed to invest and reform. Only 24 percent
of all education ODA was disbursed to low-income
countries in 2014. Strikingly, less than 70 percent of
education aid actually reached recipient countries in
2014, in part because a large share of aid for higher
education is spent on scholarships in donor countries.
There is also a lack of financing for specific priority
issues in education. For example, while the need for
funding for education in emergencies has increased
by 21 percent since 2010, international financing for

it has declined by 41 percent over the same period.
Finally, efforts to use international finances to incen-
tivize domestic spending, drive a focus on results, or
leverage new sources of finance have been limited.

To achieve international financing goals, the
Commission calls on the international community to
significantly scale up financing from all sources and
sets ambitious but achievable targets for each. The
Commission calls on bilateral donors to allocate a high-
er share of their GDP to ODA and to increase the share
which goes to education from 10 to 15 percent. To
inspire and mobilize new giving, the Commission calls
for the development of an “Education Giving Pledge”
encouraging high net worth individuals to make a sub-
stantial public commitment to education, and in doing
so motivate their peers to do likewise. Funding for
education in humanitarian crises should be increased
to a level of 4-6 percent of humanitarian assistance.

Donors should also improve the effectiveness and
impact of international finance by re-examining the
frameworks within which they make allocations. An
education equivalent of the Equitable Access Initia-
tive in health to bring partners together to develop a
shared and coordinated approach to allocation would
be a valuable tool. A much higher share of ODA should
go through multilateral institutions to improve coordi-
nation and support long-term system strengthening.

Donors, investors and institutions should also sup-
port innovative financial mechanisms for mobilizing
new sources of education finance. At most $500 mil-
lion of innovative financing has been raised for educa-

tion since 2000, compared to $14 billion for energy and
87 billion for global health. The Commission evaluated
18 innovative financing mechanisms for education
against a number of criteria including impact, potential
for additional financing, and feasibility. The five most
promising proposals that should be further developed
include education bonds, innovative post-secondary
student financing mechanisms, disaster insurance for
education, impact investing, and solidarity levies.

Finally, the Commission recommends the estab-
lishment of a Multilateral Development Bank (MDB)
investment mechanism for education. This mecha-
nism would ensure that education benefits from the
unprecedented opportunity to increase MDB financ-
ing through much greater leveraging of their capital
bases. This could increase MDBs' lending capacity
by more than 70 percent. The Commission estimates
that establishing such a mechanism could potentially
mobilize $20 billion or more annually from MDBs for
education by 2030 (up from $3.5 billion today).

The mechanism would encourage MDBs to prior-
itize and innovate in education, with an objective of
allocating a 15-percent share of MDB financing to
education. It would improve coordination of financing
and enhance sharing of data and knowledge among
MDBs and with others. The mechanism would also
include a financing platform that would raise funding
from bilateral donors, philanthropists, and charitable
organizations (in addition to the $20 billion from the
MDBs directly). This grant funding would be used to
encourage combinations of different types of financ-
ing to better tailor financing instruments to the needs
of different countries. Financing packages would be
linked to increased domestic financing and focus
strongly on innovative and results-based approaches.
The platform would also engage with the private-sector
arms of MDBs and commercial and impact investors
to further scale finance and enhance impacts. The
approach would pioneer a new form of collaboration
among MDBs and scale financing in line with propos-
als laid out in the “Billions to Trillions” vision prepared
by the MDBs for financing the SDGs. It combines the
unique opportunity to leverage MDB resources with
key strengths of earlier proposals for a global fund
for education.
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The Learning Generation vision is ambitious but achievable.
Its full iImplementation and ultimate success will depend

on strong leadership and on empowered citizens, able to hold
those leaders to account for their action or inaction. To facili-
tate this and to ensure that countries are given appropriate

support by the international community,

To ensure
this accountability is accorded the highest importance, the
Commission recommends that the United Nations General
Assembly pass a resolution requesting the Secretary-
General to appoint a Special Representative for Education,
tasked with upholding children’s rights by holding developing
countries and the international community to account for
meeting their responsibilities, including by reporting annually
at the highest global levels to the General Assembly, Human

Rights Council, and the Security Council.



To set the direction for all countries to follow and to sustain
momentum, the Commission calls on an initial set of
pioneer countries to commit to adopting the recommenda-
tions set out in this report. The Commission calls for a global
movement to advocate for the rights of everyone to an
education and to make the case for educational investment
and reform — a movement of young people and families,
teachers and faith leaders, communities, civil society and
business leaders, and political leaders at all levels. Finally, to
keep education high on the global agenda, the Commission
recommends the UN Secretary-General establish an
independent high-level body with the Special Representative
as an independent chair to provide global leadership and
advocacy and to move the Learning Generation vision forward.
More than ever, education now offers the world the
opportunity to secure the future of the global economy and
global stability, and to improve the lives of millions of young

people. We need to act now to seize this opportunity together.
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PART 1

Creating a Learning

Generation

Education and skills are essential for realizing individual potential, enhancing

national economic growth and social development, and fostering global citi-

zenship. In the coming decades, as technology, demographic change, and global-

ization reshape the world we live in, they will become ever more important.

Economies will rise or fall depending more on their
intellectual resources than their physical resources.
The valuation of companies will depend more on human
capital than physical capital. The pathway to growth for
developing economies will depend less on traditional
forms of export-led growth and more on a route that has
so far been less travelled: education-led growth.

And yet despite the known and increasing benefits
of education, the world today is facing a global learning
crisis. The international community has set 2030 as
the date for attaining quality secondary education
for all. If we carry on as we are, however, less than 10
percent of young people in low-income countries will
be on track to gain basic secondary level skills. The
gap between what young people want, demand, and
believe they have a right to, and what young people can
actually access and receive, will grow ever wider. The
costs of this learning crisis — unemployment, poverty,
inequality, and instability — could undermine the very
fabric of our economies and societies.

It is possible to ensure that all children and young peo-
ple are participating in education and that all are learning
and gaining skills. This can be achieved within our gen-

eration if all countries accelerate their progress to that of
the world'’s 25 percent fastest education improvers.

This chapter examines the case for investing in edu-
cation; sets out the Commission'’s vision for the future;
and introduces the Financing Compact through which
this vision can be realized.

The unfolding learning crisis

If current trends continue, hundreds of millions of
children and young people will be denied an education
at a time when learning matters more to their life out-
comes than ever before.?

Today, 263 million children and young people are out
of school.? In the Millennium Development Goals set
in 2000, the world promised that by 2015 all children
would have completed a primary education. Yet today,
in low-income countries, only an estimated 67 percent
of children are completing primary school. On current
trends, it will take until the end of this century to get all
children in these countries completing primary school.

Levels of actual learning are even more alarming. In
low- and middle-income countries, only half of primary
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school-aged children and little more than a quarter
of secondary school-aged children are learning basic
skills today. The Commission finds that if current
trends continue, only seven out of 10 children of school
age in low- and middle-income countries will be on
track to achieve primary-level skills in 2030. In low-in-
come countries the situation will be worst, with just
three out of 10 school age children on track to achieve
primary-level skills. It also projects that only four out
of 10 children of school age in low- and middle-income
countries will be on track to achieve minimum second-
ary-school level skills in 2030. In low-income countries,
less than one in 10 will be on track. This means that, of
the 1.4 billion school-age children in low- and middle-in-
come countries in 2030, the Commission estimates
that 420 million will not be on track to learn the most
basic skills in childhood, and 825 million will not be on
track to acquire basic secondary-level skills (see Figure
1). The already vast gap in post-secondary learning
between the poorest and richest countries will worsen.
Without urgent change, more than 1.5 billion adults will
have no education beyond primary school in 2030.

The challenge facing all countries is not simply to
get children learning, but to adapt education systems
to the fast-changing needs of the global economy. The

task of every government is to prepare young people
for a radically changing world.

Up to half of today’s jobs — around 2 billion - are at
high risk of disappearing due to automation by 2030, rad-
ically altering the demand for skills.* In some countries,
up to 80 percent of today'’s jobs could become automat-
ed. In contrast to the impact of innovation in previous
generations, new technologies risk not creating new jobs
at anything like the scale they are eradicating them.® Due
to shifts between industries and the changing demands
of work within industries, demand for high-level skills
will grow, and many low- and medium-skilled jobs will
become obsolete. Under current trends, many of the new
jobs that replace those lost to automation will be open
only to those with higher levels of skills; many other jobs
will be unskilled, insecure, and poorly paid.” The work-
force is set to become more polarized and an already
damaging skills and income divide will widen.

The ability to acquire new skills throughout life, to
adapt and to work flexibly will be at a premium, as will
technical, social and critical thinking skills. Those with
high skills, capacity to adapt to change, and access to
technology will expect an ever greater share of earn-
ings, while the majority of young adults in developing
countries without skills beyond primary school will face

Figure 1. A global learning crisis: The expected learning outcomes
of the cohort of children and youth who are of school age in 2030

Low-income countries

Middle-income countries

High-income countries

264 million school age children
by expected
learning outcomes
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Source: Education Commission

secondary level skills projections (2016)."



a lifetime of long-term unemployment, insecure or irreg-
ular employment, and low wages.® These trends will be
exacerbated by the fact that many advanced economies
are aging and will face shrinking workforces. As they
seek to maintain productivity and embrace technology,
their demand for high-level skills and dependence on
the global labor supply will grow. The evidence before
the Commission suggests that more than ever before,
human capital will be the most critical determinant of
economic success around the world.

With many of the world'’s low-skilled jobs most
susceptible to automation, developing economies will
in time be at greater risk of technology-induced un-
employment. Those who have nascent manufacturing
sectors may struggle to grow and find it increasingly
difficult to compete with more established manu-
facturing in emerging economies.? In the past, many
emerging economies achieved growth by moving farm
workers into factories. As automation reduces the need
for cheap labor and increases the opportunity to on-
shore previously outsourced production and services,
however, it will be harder for manufacturing in devel-
oping countries to create jobs in the same numbers or
value as some countries were able to in the past. They
may be subject to what is sometimes called “premature
deindustrialization.”’® New growth models will need to
be found, but these will require higher levels of skills
than developing economies are currently set to offer.

Already some 40 percent of employers globally are
finding it difficult to recruit people with the skills they
need." If education in much of the world fails to keep
up with the changing demand for skills, there will be
major shortages of skilled workers in both developing

Figure 2. Education for a new global reality
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and developed economies as well as large surpluses
of workers with poor skills. This skills gap will stunt
growth in the global economy. Young adults around
the world are already three times more likely to be un-
employed than older adults because they lack the skills
that employers want. Prospects for young adults with
poor skills will only get worse in the decades to come.”®

Changing demographics will exacerbate the chal-
lenge. Education plays a critical role in reducing fertil-
ity, by empowering women, reducing child deaths and
boosting jobs and growth. If we fail to get all children
learning, the population of Africa is expected to double
to 2 billion by 2050 and include 1 billion young people.™
While labor forces in advanced economies will decline,
Sub-Saharan Africa will account for 20 percent of the
world’s workforce by 2050, up from 10 percent today.”®
Unless education systems can respond, the mismatch
between the demand for skilled labor and its supply will
lead to growing inequalities. The OECD estimates that in
the 50 years between 2010 and 2060, income inequality
will rise by 24 percent in Brazil, 21 percent in China, 20
percent in Indonesia, and 10 percent in India.'®

Failing to educate children and young people will
carry huge social and economic costs. The growing
skills gap will prevent the world from reaching the most
fundamental of all development goals: ending extreme
poverty. By 2050, when the children affected by today’s
educational policy choices will have entered the labor
market, on current trends 26 percent of the population
in low-income countries will still be living in extreme
poverty. The number of people in absolute poverty in
these countries could be stuck at around 300 million
for the next 35 years.!” Yet absolute poverty could be
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reduced by a third from learning improvements pre-
sented in this report alone, and further still if additional
policy steps were taken.’® Although the education crisis
will hurt the poorest the most, there is a large price to
be paid across the entire economy. Evidence consid-
ered by the Commission suggests that in 2050, GDP
per capita in low-income countries would be almost 70
percent lower than it would be if all children were learn-
ing — this amounts to an estimated loss of $1.8 trillion
for low-income countries alone.” The losses from
failing to educate children in middle-income countries
would be far greater.

The negative impacts on income and economic
performance are only the beginning. The impact on
health will be equally severe. Projections suggest that
by 2050, the number of lives lost each year because of
lower levels of education would equal those lost today
to HIV/AIDS and malaria, two of the most deadly global
diseases.?’ By 2050, population growth would be at
least 15 percent higher than if all children were learning
— a critical factor in development as a whole.?

If children and young people are denied opportunity
and if inequality in education persists, the implications
for stability are also dire. Historical analysis shows
that inequality fuels unrest and it has been shown
that in countries with twice the levels of education-
al inequality, the probability of conflict more than
doubles.?? Low levels of secondary education among
young males are strongly associated with higher levels
of social disorder and disturbance.?® Unrest is likely to
be greatest where the gap is widest between the expec-
tations of young people about the opportunities that
should be available to them and the realities they face.
Population movements could further compound these
pressures. Today, the number of people displaced
by conflict is at an all-time high and migration from
conflict, climate change, and economic strains are
set to increase. The number of international migrants,
many of whom will have been denied the opportunity
to acquire skills, is estimated to grow to around 400
million people by 2050.%* With education critical to re-
silience and cohesion, the dearth of skills will increase
vulnerability to shocks and the risks of instability.?* In a
globalized world, these risks will cross national borders
and become global problems requiring global action.

Where economic, technological, demographic,
and geopolitical trends collide with weak education
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systems, the risks of instability, radicalization, and
economic decline are at their greatest. If the world
does not equip all young people with the skills they will
need to participate in the future economy, the costs of
inaction and the costs of delay could be irreparable.

Why invest now? The case
for action and the price of delay

The case for investing in education and skills is
overwhelmingly strong and getting stronger, encom-
passing shared global priorities including economic
growth, health and development, and peace and stabil-
ity. On the basis of this investment case, the Commis-
sion calls for developing countries, the international
community, and partners across sectors to scale up
their efforts, and to begin now.

The scale of the task is not diminishing, but growing
with time. There will be a 13 percent increase in the
number of children in low- and lower-middle income
countries between 2012 and 2030, and the greatest
increases will occur in the countries already lagging
furthest behind in education.®® As more of the poorest or
most marginalized students, and those with particular
needs or risk factors, enter school, even greater effort
and investment will be needed to help these children
catch up with children in the wider population. The high-
er population growth in low-income countries makes it
more difficult to get all children into school. Despite re-
cent increases in enrollments, if we continue on current
trends, the number of out-of-school children in many of
the poorest countries will increase in the years ahead.

And the longer we wait, the harder it will be to get
all children into school and learning. If action starts
immediately, total spending on education in low- and
lower-middle income countries will need to increase by
7 percent each year to reach the Commission’s 2030
targets. If the world waits until 2020 to take action,
that becomes 11 percent per year. If action starts now,
countries will need to get 3 percent more children into
secondary school each year; if it delays to 2020 the
task becomes 5 percent growth per year. Start now,
and countries will need to get 3 percent more children
on track to hit learning benchmarks each year; delay to
2020 and that becomes 5 percent per year.*

The case for investment is irrefutable. The costs of
delay are clear.



Z////////////////////////////////////////////////////////////////////////////////////////////////////////////////////////////

Box 1. Where are we today?
Access to education: Progress made but big challenges remain

In the last 15 years, the number of children in in many poor countries.?

preschool, primary, and secondary school has + Today, an estimated 67 percent of children are
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increased globally, by 20 percent or 243 million
students, from 1.224 billion in 2000 to 1.467 bil-
lion in 2013.26

In spite of this progress, 61 million primary-
school aged children — 10 percent of all children
in low and lower-middle income countries — and
202 million secondary-school aged children are
out